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School's Details
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1. Background Information

About the school
1.1 The British International School of Casablanca is a co-educational day school for pupils aged from 4 to 

18 years. It was founded in 2017 by H & A Investment Holding, a company run by the El Fehdi family, 
members of whom sit on the school's board alongside local and visiting British governors. 

1.2 The school is situated to the south of Casablanca, close to the village of Sidi Messoud. It comprises 
three separate sections; a primary section, including children in the Early Years Foundation Stage 
(EYFS) and pupils in Years 1 to 6, a senior section for pupils in Years 7 to 11 and a newly opened sixth 
form.

What the school seeks to do
1.3 The school aims to provide a holistic British education for both Moroccan and expatriate pupils of 

various nationalities, which promotes both academic rigour and the personal development of each 
individual pupil. It seeks to enable pupils to grow and thrive in a stimulating and challenging 
environment.

About the pupils
1.4 Most pupils come from professional and business families in the Casablanca area. They represent a 

wide range of nationalities, though the majority are Moroccan. Standardised test data provided by the 
school indicate that the ability of the pupils is below average for those taking the test. The school has 
identified 21 pupils as having special educational needs and/or disabilities (SEND), which include 
dyslexia and dyspraxia. They receive help from the school through individual lessons and in-class 
support from teaching assistants. There are 168 pupils for whom English is an additional language 
(EAL), 22 of whom receive additional support. The needs of those pupils identified as more able are 
met through individual attention in class.
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2. Inspection of Standards for British Schools Overseas

Preface
The Independent Schools Inspectorate (ISI) is a body approved by the British Government for the purpose of 
inspecting independent schools in England and overseas.

Inspections for British schools overseas follow closely the framework and guidance for independent school 
inspection in England. ISI reports to the English Department for Education (DfE) on the extent to which 
schools meet the Standards for British Schools Overseas. It also takes account, where relevant, of compliance 
with any local requirements.

The inspection of the school is from an educational perspective and provides limited inspection of other 
aspects, though inspectors will comment on any significant hazards or problems they encounter which have 
an adverse impact on children. The inspection does not include: an exhaustive health and safety audit; an in-
depth examination of the structural condition of the school, its services or other physical features; an 
investigation of the financial viability of the school or its accounting procedures; an in-depth investigation of 
the school’s compliance with employment or company law; in-depth consideration of the extent to which 
the school meets the requirements of local law and custom.

Headline judgements against the Standards for British Schools Overseas indicate that the Standards have 
been ‘met’ or ‘not met’ for accreditation.

Accreditation as a British school overseas lasts for three years. This is the school’s first inspection.

Key findings
2.1 The school does not meet all of the Standards for British Schools Overseas. The school is precluded 

from meeting two of these Standards because of the host country's legislation. The requirements of 
the host country take precedence and no action points are, therefore, specified in relation to these 
Standards. In order to meet the other Standards, the school should take action to remedy deficiencies 
as detailed below.

Part 1 – Quality of education provided
2.2 The Standards relating to the quality of education in paragraphs 3 and 4 and most aspects of 

paragraph 2 are met. Those relating to paragraph 2(2)(d)(ii) (personal, social, health and economic 
education) are not met because it is precluded by the host country’s legislation.

2.3 The curriculum takes account of the aptitudes and needs of pupils of all ages, including those with 
SEND and/or EAL. It provides pupils with experience in linguistic, mathematical, scientific, 
technological, human and social, physical, aesthetic and creative education. It enables them to acquire 
speaking, listening literacy and numeracy skills and a good understanding of English. The curriculum 
is well planned and supported by suitable schemes of work. A programme of extra-curricular activities 
provides opportunities for pupils to gain additional skills.

2.4 The curriculum enables pupils to learn and make progress, and prepares them for the opportunities, 
responsibilities and experiences of life in both Moroccan and British society and for the next stage of 
their education. Personal, social and health education (PSHE) encourages respect for other people as 
far as is allowed by the laws of the host country; further details are given in Part 2. Suitable careers 
education is provided.

2.5 Children in Nursery and Reception follow a programme covering the seven areas of learning of the 
EYFS curriculum. The curriculum for older pupils is based on the English National Curriculum, with the 
addition of lessons in French, Arabic and Islamic studies.
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2.6 Teaching shows an understanding of the pupils’ needs and abilities and demonstrates secure subject 
knowledge and effective use of resources. It utilises a range of approaches to foster application and 
interest. Strategies for managing behaviour in class are effective. Teaching does not discriminate 
against pupils due to their gender, ability, beliefs, disability or race. The school has a suitable 
framework to report on pupils’ performance.

2.7 Section 3 of this report provides a more detailed evaluation of the quality of the pupils’ learning and 
achievements and the contribution that the curriculum and teaching make to these outcomes.

Part 2 – Spiritual, moral, social and cultural development of pupils
2.8 The Standards relating to spiritual, moral, social and cultural development [paragraph 5(a) and (b)(i) 

to (v) and (vii), (c) and (d) and paragraph 5(b)(vi)] are mostly met. Some elements of paragraph 
5(b)(vi) are not met because it is precluded by the host country’s legislation.

2.9 The school promotes the fundamental British values of democracy, the rule of law, individual liberty 
and mutual respect and tolerance of those with different faiths and beliefs. It enables pupils to develop 
their self-knowledge, self-esteem and self-confidence, to distinguish right from wrong and to accept 
responsibility for their behaviour. Pupils are encouraged to contribute to the lives of others through 
charity work. They gain knowledge and respect for public institutions in England and for the 
responsibilities of citizenship in the host country through the PSHE programme. This enables them to 
understand the importance of laws and justice and teaches them to have respect for the democratic 
process. The school encourages a balanced presentation of political issues and precludes partisan 
political views, and some protected characteristics such as age, disability, race, gender equality and 
religious belief. However, the host country’s legislation prevents the school from encouraging respect 
for all of the protected characteristics set out in the UK Equality Act 2010, in particular those related 
to gender identification, same-sex relationships and marriage.

2.10 Section 3 of this report provides a more detailed evaluation of the quality of the pupils’ personal 
development and the factors which contribute to their development.

Part 3 – Welfare, health and safety of pupils
2.11 The Standards relating to welfare, health and safety in paragraphs 8-16 are met but those in 

paragraph 7 [safeguarding] are not met.

2.12 Suitable arrangements which take account of both UK and local requirements and practices are made 
to safeguard and promote the welfare of pupils in most areas. However, safer recruitment procedures 
are not consistently implemented. Barred list and prohibition checks are not always undertaken on 
relevant staff, or references obtained, before a person starts working at the school.  Effective 
implementation of the safeguarding policy ensures the protection of pupils from all types of abuse 
and harm, including the dangers of extremism. Staff are appropriately trained when they join the 
school and subsequently through training sessions and updates when required. Staff are aware of the 
code of conduct and whistleblowing policies. Structures exist to ensure that pupils are listened to and 
receive early help, and they receive suitable guidance relating to issues that might affect their welfare, 
health and safety through the PSHE programme, assemblies and form time.

2.13 Procedures to promote good behaviour are known and understood by pupils and staff and are 
implemented effectively. A suitable system of rewards celebrates pupils’ success, efforts and 
achievements, and appropriate sanctions are applied if the need arises. Records are kept of all 
behavioural issues and these are effectively monitored in order to identify any trends. Bullying, 
including cyber-bullying, is prevented as far as is reasonably practical. 
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2.14 The school complies with relevant health and safety laws and fire safety standards including those 
which apply locally. Record-keeping is thorough and shows that there is an effective overview of 
health and safety procedures. Fire drills are carried out regularly and suitably recorded, there is a 
suitable system for the provision and maintenance of clear emergency routes and exits and an 
effective maintenance programme for fire detectors, alarms and extinguishers. Pupils are 
appropriately supervised throughout the school day and on school trips. The premises are maintained 
to a suitable level of safety and hygiene, and admission and attendance registers are appropriately 
maintained. The school has appropriate policies for first aid and their effective implementation 
enables pupils who are ill or injured to be treated in a timely manner. Suitable risk assessments have 
been drawn up for all areas of the school and its activities.

Action point 1

 the school must ensure that barred list and prohibition checks are undertaken where relevant, and 
references obtained, before a person starts employment [paragraph 7].

Part 4 – Suitability of staff, supply staff, and proprietors
2.15 The Standards relating to the suitability of those in contact with pupils at the school [paragraphs 

17–21] are met.

2.16 The school carries out the required checks on staff, proprietors and any other adults working at the 
school to ensure suitability to work with children, in line with both local requirements and guidance 
issued to schools in the UK. A suitable single central register of appointments is maintained which 
details the recruitment checks undertaken. Staff files include all the required documentation.

Part 5 – Premises of and accommodation at schools
2.17 The Standards relating to the premises and accommodation [paragraphs 22–31] are met.

2.18 Suitable toilet and washing facilities are provided for pupils of all ages. There is appropriate changing 
accommodation for all pupils and a medical room caters for the needs of pupils who are ill or injured. 
Premises are maintained to a standard commensurate with health and safety requirements. Acoustic 
conditions and both internal and external lighting are suitable. The provision of drinking water is 
adequate. Sufficient outdoor space is available for physical education and play.

Part 6 – Provision of information
2.19 The Standards relating to the provision of information [paragraph 32] are met.

2.20 All the information required by the Standards is provided or made available to current parents and 
parents of prospective pupils. The contact details for the school, the head, the chairman of governors 
and a statement of the school’s aims and ethos are published on the school’s website. Policies and 
particulars of arrangements for admissions, misbehaviour and exclusions; provision for pupils with 
SEND and EAL; the procedure for complaints; the curriculum; arrangements to promote good 
behaviour and to prevent bullying; health and safety and the school’s provision for first aid are made 
available on the school’s website. The school’s policy on safeguarding pupils is published on the 
school’s website. The school provides a written report on each pupil’s progress and attainment twice 
a year.
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Part 7 – Manner in which complaints are handled
2.21 The Standards relating to the handling of complaints [paragraph 33] are met.

2.22 The school’s complaints procedure is published on the school’s website. It provides for a three-stage 
process with clear timescales, including an initial informal stage. If concerns are not resolved 
informally, parents are able to proceed to a formal stage by submitting a complaint in writing. If the 
concerns still remain unresolved, the school makes provision for a hearing before a panel which 
includes at least one person independent of the management and running of the school, which 
parents may attend, accompanied if they wish. The panel will then make findings and 
recommendations. A confidential record is kept of all complaints and findings, including action taken 
by the school, whether or not the complaint is upheld. The school’s records indicate prompt responses 
to any concerns or complaints received, almost all of which are resolved informally.

Part 8 – Quality of leadership in and management of schools
2.23 The Standards relating to leadership and management of the school [paragraph 34] are not met.

2.24 The leadership and management of the school, including members of the board of governors, 
demonstrate good skills and knowledge and fulfil their responsibilities so that most of the BSO 
standards are met and the well-being of the pupils is promoted in most areas. These responsibilities 
are not fulfilled consistently with regard to effective monitoring of recruitment checks. On being made 
aware of these deficiencies, the school has responded by implementing suitably improved procedures.

2.25 Section 3 of this report provides a more detailed evaluation of the impact of leadership and 
management on the pupils’ learning, achievement and personal development.

Action point 2

 the school must ensure that governance, leadership and management demonstrate good skills and 
knowledge, and fulfil their responsibilities effectively, so that the BSO Standards are met consistently 
and the well-being of pupils is actively promoted through the effective implementation and 
monitoring of recruitment procedures [paragraph 34 (1)(a), (b) and (c)].
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3. Inspection of Educational Quality

Preface
In addition to evaluating whether or not the school met all of the Standards for British schools overseas, this 
inspection evaluated the quality of the school’s work, focusing on the two key outcomes for pupils:

- the quality of the pupils’ learning and achievement;

- the quality of the pupils’ personal development;

Headline judgements of educational quality include one of the ISI descriptors ‘excellent’, ‘good’, ‘sound’ or 
‘unsatisfactory’. In addition, the text identifies clearly the impact of the curriculum, teaching, pastoral care, 
leadership and management on outcomes for pupils.

As ISI inspections of British schools overseas are for the benefit of the pupils, inspections aim to:

 provide objective and reliable inspection reports which help schools to recognise and build on 
their strengths and to identify and remedy any weaknesses;

 inform parents and the wider public of the quality of British schools overseas by placing reports 
in the public domain;

 help schools to improve the quality and effectiveness of pupils’ education.

The report refers to year groups in accordance with the system most commonly used in England. 

Key findings
3.1 The quality of the pupils’ learning and achievement is sound.

3.2 The quality of the pupils’ personal development is good.

Recommendations
3.3 The school is advised to make the following improvements:

 Ensure pupils' achievement is more effectively promoted and improved by introducing more 
systematic monitoring to improve progress and attainment through appropriately targeted 
support and challenge;

 Enable pupils to make consistently good progress by ensuring that all teaching provides sufficient 
challenge, particularly in developing pupils' thinking and listening skills and mathematical 
reasoning;

 Extend pupils' confidence in information and communication technology (ICT) by enabling them 
to develop their skills through its application in different contexts.
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The quality of the pupils’ learning and achievements
3.4 The quality of the pupils’ learning and achievement is sound.

3.5 Pupils make good progress in Nursery and Reception (Early Years Foundation Stage – EYFS) and Years 
1 and 2. Inspection evidence showed mostly appropriate progress across the rest of the school, as 
identified in lesson observations, scrutiny of work and discussions with pupils. There are currently no 
external examination results available to enable comparison with other pupils’ performance as a 
benchmark for progress. In the primary school, pupils with EAL and SEND make progress as expected, 
given their individual starting points. In the senior school, inspectors identified no significant 
difference in the progress made by pupils with SEND to that of their peers; pupils with EAL make rapid 
progress in English, which enables to them to access the curriculum effectively. This is a significant 
achievement, owing much to the contribution of senior leaders, particularly given the relative youth 
of the school. All pupils responding to the pre-inspection questionnaire agreed that teachers are 
supportive and helpful, and almost all felt that their teachers give them the opportunity to learn and 
make good progress. Inspection evidence shows that teaching does not yet always match the wide 
range of pupils’ needs. The absence of an effective mechanism for the interpretation and use of 
progress data to indicate desirable or necessary further support or challenge for pupils is a factor in 
their limited progress. They are hindered when teaching sometimes lacks targeted planning and 
interventions. 

3.6 In the primary school, pupils with EAL apply their reading skills well, ask and answer questions about 
stories confidently and successfully retrieve information from written texts. Older pupils in the 
primary school demonstrate good knowledge and understanding in the humanities and science. The 
extent to which pupils develop their knowledge, skills and understanding in the senior school is 
currently variable. Significant gaps in knowledge were in evidence in a number of lessons observed 
and in pupils’ work. Some pupils need a lot of support, and struggle to understand or build upon what 
they have previously learned; more able pupils acquire knowledge effectively and can apply it to other 
areas of their learning but are not always given the opportunity to do so. These pupils demonstrate a 
sound understanding of subject content and have effectively developed the requisite skills. Their 
written work is accurate and detailed and reflects their ability to explain ideas and concepts 
confidently and successfully. For example, more able pupils were able to recall and explain the 
advantages and disadvantages of the UK electoral system during a debate in politics; another group 
was confident when identifying and explaining the purpose of the inner components of a computer. 
In an art lesson, pupils were highly creative and imaginative when designing a ‘crazy shoe’, using a 
three-dimensional mould created from one of their own shoes. Pupils in the sixth form display 
effective skills in analysis and evaluation, for example when they successfully explained the arguments 
for and against proportional representation in a politics lesson or perceptively identified linguistic 
devices employed by an author to develop the plot of a novel.  Other pupils are working at a relatively 
low level of understanding and have difficulty in recalling prior learning and assimilating more complex 
ideas and concepts. 
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3.7 At all ages, pupils communicate well. They demonstrate high levels of engagement when they are able 
to discuss and debate ideas, and a notable confidence when they present to an audience. Pupils with 
EAL recognise how this helps them develop their ability to communicate in English. Throughout the 
school, pupils with EAL develop their communication skills quickly as a result of the excellent support 
they receive in class and in small group work with specialist teachers. Most pupils in the primary school 
speak confidently with adults and one another. Some pupils listen effectively, but this is still a target 
for many. Most pupils in the primary school learn to write well in different genres and are becoming 
competent readers. In the senior school, native English speakers are often articulate and capable of 
presenting ideas effectively to persuade or engage their audience. More able pupils demonstrate the 
ability to present logical arguments verbally and in writing, backed up with appropriate evidence, for 
example in a discussion about Brexit and international relations. Many older pupils enjoy reading 
fiction and discuss enthusiastically their interpretation of characters and themes. This was evident in 
a senior school English lesson where pupils offered some perceptive insights into the key characters 
in Of Mice and Men. Linguistic skills are already well developed in modern foreign languages, where 
older pupils are able to discuss abstract concepts such as the dangers of cyber-society using 
sophisticated language. 

3.8 Children in the EYFS make good progress in numeracy. They are able to recognise shapes in their snack 
boxes and count confidently. In the primary school, pupils’ mathematical skills develop appropriately 
for their ages. They apply their mathematical skills confidently in other subjects, for example when 
converting units of measurement accurately in science. Pupils can interpret data effectively and have 
a sound working knowledge of addition, subtraction, division and multiplication. In the senior school, 
pupils enjoy mathematics and recognise its importance for their future. However, in lessons they 
currently demonstrate very wide-ranging levels of achievement. Younger pupils understood and used 
key words accurately when working with fractions, decimals and percentages; some older pupils were 
able to apply their understanding of fractions to solve multi-step problems successfully; others 
demonstrated good knowledge when solving quadratic equations using different approaches, though 
were unsure about the rationale for their choice of method. In all year groups, there is a significant 
reliance on the use of calculators, even for simple arithmetic calculations, and pupils are not always 
able to explain the mathematical reasoning for an answer. Pupils are able to apply their mathematical 
understanding to other areas of the curriculum, though opportunities to do so are limited. For 
example, pupils’ ability to interpret data from statistical diagrams in geography enabled them to reach 
accurate conclusions when analysing trends in climate change.

3.9 In both the primary and senior school, pupils show basic skills in using word processing and 
spreadsheets as a means of presenting their work. They are also able to carry out simple coding, 
although they feel this is not particularly challenging. Beyond using the internet to retrieve basic 
information, pupils have limited additional opportunities at present to apply and develop their ICT 
skills across the curriculum, so their progress in this area is limited. In discussion, they said they would 
like to experience greater use of technology to enhance their learning. 

3.10 In the EYFS, children are enthusiastic and motivated. They develop strong learning skills and quickly 
become independent. They collaborate well and direct their own learning effectively. In the primary 
school, pupils are keen to learn. Most can work well together in pairs and groups, but some have 
difficulty listening to each other when they are asked to collaborate. Senior school pupils show 
variable levels of focus in the classroom. When they are challenged appropriately, they contribute 
with enthusiasm, responding well to guidance and focused questioning; they then work together to 
solve problems and complete tasks effectively. Where there is a lack of appropriate challenge, pupils 
become uninterested and distracted. Some older pupils are slow to settle down to work 
constructively, sometimes resulting in a lack of progress.
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3.11 Basic skills for learning in the EYFS and in Years 1 and 2 are good. Pupils are less inclined to think for 
themselves as they move through the primary school. Where pupils do begin to develop their study 
skills effectively, it is because they have been given the challenge to analyse, discuss and engage in 
independent research, as evidenced by an exploration of the rainforest by Year 4 pupils through the 
creation of dioramas. In the senior school, pupils’ basic skills for learning are secure. However, some 
do not always understand what they need to do to improve their learning; their responses describe 
generalised study skills rather than subject-specific skills and knowledge, or an appreciation of how 
current and prior learning are linked. Many pupils take a pride in their work, as evident from the 
standards of presentation and organisation seen in workbooks. More able and motivated pupils take 
notes and present ideas effectively. They are able to make connections and understand cause and 
effect when they are given the opportunity to think for themselves rather than being told what the 
answer is or what to think. Older pupils offered some perceptive reflections and original thinking in 
global perspectives and were able to apply the strategy of SMART planning when analysing how 
effective their initial workflow ideas had been. Pupils say that they enjoy research projects, working 
as a team to solve problems and being presented with the challenge of exploring ideas for themselves. 

3.12 Pupils achieve well outside the classroom. They are justifiably proud of notable performances in sport 
and the performing arts. Last year four younger senior school pupils took part in an international 
schools’ poetry competition, achieving recognition for the quality of their work in the publication of 
their poems. Football and swimming teams compete successfully at a national and international level. 
The football team has the accolade of having recently won against a prestigious international youth 
academy and two members of the swimming team are Moroccan record holders for their age group. 
Drama is performed to a high standard, as evidenced by the school’s most recent production of A 
Midsummer Night’s Dream, and contributes significantly to the development of pupils’ self-
confidence, resilience and love of teamwork. The generous investment in sporting facilities is strong 
evidence that governors support pupils’ achievements.  

The quality of the pupils’ personal development
3.13 The quality of the pupils’ personal development is good.

3.14 Throughout the school, pupils are self-assured, and yet modest and polite. They willingly express 
opinions and ideas in front of their peers and adults, assured in the knowledge that they will be 
listened to respectfully. Pupils regularly make confident contributions to assemblies. Most parents 
who responded to the questionnaires agreed that the school promotes an environment which 
successfully supports pupils’ personal development. Primary school pupils are increasingly aware of 
their strengths and weaknesses and some understand that they must persevere to be successful. Older 
pupils are mostly able to identify learning strategies that work for them and appreciate the importance 
of resilience when faced with situations that take them out of their comfort zone. They recognise how 
making mistakes is an important process in life, as well as in their learning, and are proactive when 
responding to the advice and feedback of their teachers, which they say is supportive and constructive. 
Younger pupils show a degree of self-discipline, though this is still a target for many, as it is for a 
minority of pupils in the senior school. Many recognise that they must take responsibility for their own 
personal development and academic achievement. For example, senior school pupils say that they 
enjoy responding to new challenges and working with their peers to help each other to clarify their 
knowledge and understanding. 
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3.15 In the primary school, pupils are aware of the importance of making their own decisions. They are 
keen to make changes that have an impact on their daily lives, for example through their involvement 
with the eco-committee. Children in the EYFS respond positively to the opportunities they have for 
directing their own learning. In the senior school, pupils appreciate the importance of making 
decisions about the way in which they work and apply themselves. Many make informed decisions 
about how best to manage their time and prioritise commitments, for example drawing up revision 
programmes in preparation for examinations. Others are less independent and are more reliant on 
the support provided by a strong pastoral team. Most parents responding to the questionnaires 
agreed that the school meets pupils’ pastoral and welfare needs effectively. 

3.16 Pupils recognise that easy options are not always the most advisable. They are proud of the corporate 
decisions they make as members of school council or as house captains, selecting teams and 
encouraging participation. For example, members of the school council were responsible for drawing 
up and presenting in an assembly to the school a pupil code of conduct which has now been adopted. 
They make informed decisions about their subjects and extra-curricular activities and think carefully 
about the benefits of participation. They make effective decisions about which universities and 
courses to research, whilst seeking the advice of their tutors and teachers and taking advantage of the 
structured careers programme. In conversation, pupils understand that the decisions they make have 
direct consequences and impact on others as well as themselves. 

3.17 Younger pupils have a strong appreciation of the differences between right and wrong and are 
appropriately critical when someone breaks the rules. They understand the importance of being kind 
and helping each other. In the senior school, pupils have a strong moral understanding. They 
appreciate the importance of rules and laws and are proud of the fact that they use their self-
knowledge to behave correctly and maturely. As a result of clear and frequent messages from 
leadership and management, behaviour around the school has improved. The fact that sanctions 
rarely need to be applied confirms that pupils accept responsibility for their conduct. Pupils are 
generally polite and courteous around the campus and they respect each other. Older pupils 
demonstrate an increasing ability to reflect on moral issues in modern society. In a history lesson 
considering the reasons whether the Battle of the Somme was a military disaster for the allied forces, 
pupils were sensitive to the loss of human life and highly critical of the decisions made by military 
leaders.

3.18 Children in the EYFS and primary school pupils collaborate well in paired and group activities. They are 
happy and keen to help each other, for example successfully designing a city in a games club. At all 
ages, pupils are concerned for each other’s feelings and sensitive to one another’s well-being. They 
have a powerful understanding of the value and joy of teamwork and camaraderie, for example in 
sports teams and drama productions. Pupils celebrate each other’s successes enthusiastically, with no 
hint of jealousy or resentment. This was evident in an assembly when pupils were presented with 
certificates for effort and achievement in the classroom and beyond. Throughout the school, pupils of 
all ages have a strong sense of service because they make good use of opportunities such as the school 
council and the house system, developing good leadership skills. Pupils spoke warmly of the value of 
fulfilling their responsibilities towards both their school and wider society, particularly in respect of 
those who are less fortunate than themselves. During the inspection pupils undertook to collect 
donations of food and clothing in order to help children in a local orphanage enjoy a happier 
Christmas. In conversation, senior pupils expressed pride in the positive effect they have on pupils in 
the primary school in their capacity as mentors.
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3.19 In the primary school, many pupils have a deep understanding of their own religion and most develop 
a clear spiritual understanding through their appreciation of the natural world and what they learn in 
PSHE. Older pupils have a strong appreciation for the importance of non-material aspects of life. They 
express pleasure in the natural world and the beauty of their surroundings. For example, some pupils 
described the sense of wonder they felt during a recent trip to the Atlas Mountains, made all the more 
special by the fact that they were sharing this experience with their friends. They respond sensitively 
to art, drama and music and have a well-developed aesthetic sense. For example, older pupils in the 
primary school spoke of how they used role-play successfully in drama to resolve friendship issues 
they were having in real life. They display compassion and empathy and talk about appreciating 
opportunities to reflect quietly on life and the world around them. During discussions, pupils showed 
clear awareness, respect and appreciation of different faiths beyond their own, as well as the reasons 
for, and features of, celebrations such as Ramadan, Christmas and Lunar New Year. 

3.20 A very large majority of parents responding to the questionnaires felt that the school actively 
promotes values of respect and tolerance of those with different faiths and beliefs. Inspection 
evidence supports this view. Pupils eagerly embrace the opportunities provided by the rich diversity 
of the school community to broaden their understanding of different backgrounds and faiths to their 
own. They mix very well with each other, whether socialising during break times or working together 
in the classroom. Tolerant and inclusive, they show respect for each other’s abilities and talents 
regardless of cultural background, faith or race. Friendship groups are wide ranging and all inclusive, 
with no segregation of gender, age or language. Pupils form positive and productive relationships, 
founded on sensitivity and tolerance. They reject discrimination and show a natural inclination to look 
after each other. They develop a creative understanding of their own and other cultures through work 
in art and drama. For example, sensitive critiques of works of art that pupils had used as an inspiration 
for their own work showed a strong appreciation of the connection between artists’ backgrounds and 
attitudes and their work.

3.21 Pupils of all ages know how to stay healthy and choose to lead an active life. They understand the 
importance of a balanced diet. Because sport plays a very important part in the life of the school, 
physical fitness is taken very seriously. This is supported by a strong commitment from leadership and 
governance to provide not only the necessary facilities, but also expert coaching. Pupils spoke 
passionately about the way in which participation in sports activities gives them an important outlet 
to maintain a sensible balance between their leisure time and their academic work. Healthy 
competition between houses creates an ethos of teamwork and togetherness, which pupils greatly 
value. Pupils realise the importance of looking after their mental health. They value the fact that they 
are encouraged to share problems which cause them stress or anxiety with their form tutors or 
pastoral leaders. Pupils show a very good understanding of the risks of digital technology. Those who 
use social media platforms said they understood the potential dangers of being online as a result of 
what they had learned in PHSE lessons. Pupils are reassured that the school wants them to be as safe 
in the virtual world as they are when physically in school.
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4. Inspection Evidence
4.1 The inspectors observed lessons, conducted formal interviews with pupils and examined samples of 

pupils’ work. They held discussions with members of staff and with the chair of governors, observed 
a sample of the extra-curricular activities that occurred during the inspection period, and attended 
form meetings and assemblies. Inspectors visited the facilities for sick and injured pupils, together 
with the learning support and educational resource areas. The responses of parents and pupils to pre-
inspection questionnaires were analysed, and the inspectors examined curriculum and other 
regulatory documentation made available by the school.

Inspectors

Mr Stephen Fox Reporting inspector

Mrs Dawn Akyurek Team inspector (Head, BSO school, France)

Mr Stephen Moruzzi Team inspector (Deputy head, COBIS school, Hungary)




